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Preface 

> * ■ ■ ■ 



How to define- the relationships between fluency and shape and between 
fluency and correctnej^s is a difficult problem for teachers of composition. 
In this publication, Marlene Griffith describes theHie evolving relationships 
in the work of three bi^ginning writers w.ho enrolled in the Writing Center 
at Laney College, a campus of the Peralta Community College District. 
These three writers— Gs-ace, Doretha, and Huey-^have much to te,^ch us, 
and Marlene Griffith is-an experienced guide who helps us understand. 
Her insights are a ver^ important contribution to our understanding of 
the writing process. . 

. . James Gray, Z)/>cc7or ' 

Bay Area Wriiin^ Projeri 
' ■ University of California] Berkeley 
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For thh inhxphrikncfd writer it is important first to develop fluency, 
thenlo move from^luency to sha|)e to.correctne*ss. To help and not hinder 
this process, the strategic place of the teacher/reader is bet>yeen the 
•writer and the piece of paper as partner, not between the piece of paper 
and a presumed audience^as critic. By fluency, I mean the ability to write 
down one s observations or thoughts or feelings, Ao think out loud on 
paper* By shape, I mean structure, form, organization, whether this be 
of the piece as a whole, of a paragraph, or of a sentence; it includes sen- 
tence patterns and paragraph development/By correctnifess, I mean such 
things as spelling and punctuatjon, the use of tUc "s'' and the apostrophe. 
1 am not. suggesting an absolute? separation of these categories; one can 
talk about paragraphing or pjganiiSation, about the difference between 
"while'' and '^because," about periods or spelling depending upon context 
and need. I am suggesting that flulpncyMs an essential prerequisite to 
writing, and that to help develop \ fluency, the teacher/ reader needs 
initially to sit with the wHten on that i^ide of the paper, to be a pa«rier, not 
a judge, to ask for more detail, explanation, and information only when 
he/she really does not understand what is being said or is left hanging. 
In other words, the teacher/ reader is interested in what the writer has to 
say and reads in order to understand or help the writer find what he/she 
has to say. This is our first function when workmg^witJb inexperienced 
writers. ^ 

Most of what I say here I have learned from my students at Laney 
College, many of whom returned to sciiool as adults who had rarely, 
perhaps n^en ^ written" before. Graeme, Doretha and Huey, whose work 
I use as examples in the' following pages, came to our Writing Center, 
where students could write and tutors could read and we could talk to 
each othen^wjally working on a one-to-one basis. I. know their work well 
and 1 prini it here because it illustrates common problenis of the inex- 
perienced writer The general principles of what* ij| described in the follow- 
ing pages can be adapted to classroom or small group situations. 

The goals of the following three students' were similar: to write easily and 
^ell. Each,! however, brought^ a very different set of obstacles and a dif-, 
ferent set ()f s(iort'range goals. They came for a three-hour class^on 
Thurs(ikiy evenings, and none had much time for schoolwork outside the 
classroOlpi' 

-o o- 

t, .. . ■ ■ 

•I I is a pha.Hc clo^c^ io what James Britton describes as the expressive mode, Jatict Emig 
as ihe reflexive. 



Grace, a handsome woman in her thirties, works in a convalescent 
hospital URd is hoping to ehter*the licensed Vocational Nursing program. 
Asked what' she. hoped to accomplish at the Writing Center, she wrote, 
How to lake notes to spell and build a better vocabulary" The first 
evening she repeated that she wanted to. work on spelling and punctuation. 
Here is her first writing, a letter of introduction:* 

^ My name is Grace H. H ' ■ 

1 like to use as a middle name my 

* niaden nanie which is H ^ . 

1 work'pk a Nursees Aide in Walnut - 
X'reek. At John Muir Hospital, located 
\ on Ygnacio Valley Rd. 

Ive worked the Pediatric Unite for / \ 

Twelve years, located on the 7th Cloor. 
. My go|e is to obtain my L.V.N. Licens. . . 

At this point. I feel 1 have some 
problms. On Oct 10th Im schedule 
to go on a Toure to 1 serai. 

My daughter and myself or 1 
have ben planning for months. 

Pm getrin^very excited the 
time is uproaching very rapidly 

to travle through the Holy Land 
have alway been my desire. 
I will leave Oakland via World air Way. Oet 10th 
there will be apperoxemy 220 other passangers 

We will arrive in Tele-Vive - 

the following day. where we will spent the 

night at the Sharon Hotel 

; I* ■ 

^ter talking with a tutor, Grace wrote a second version that evening, 
igcludirig essentially the same material, but more connected, and indented 
to show three paragraphs. Lines four through six, for example, are com- 
bined to read "I work in Walnut Creek as a Nurses Aide at John Muir 
Memorial Hospital located on Ygnacio Valley Rd," Linemen, "At this point 
1 feel, 1 have some problems," is turned into an image, though perhaps a 
familiar one, that begins this paragraph; ^ 

At this point I feel I am wedged 

• between the rock and the hard place - 
I will be leaving the class the 

first week in Oct My daughter 
•AH .itudcnt work is printed as it was written, including the indentations. 



and my-self will tour Israel 

four fourteeti days. I am getting . * 

. very excited about/my trip ^ ^: 

lime is rapitly approaching iam ^ \ ... 

looking fordward^o touring the 
Holy Land. We are shcedule to 

leaveOaklandOct lO, 77 via World . . ' 

Air Way. Will arrive in Jerusalem ' . 

the following day (here we will slay 
at the Holy Land Hotel. We'll visit the 
Dead Sea where the Scrolls were written, and 
walk the sfiower of Sea of Galilee", too Mount 
Olive, visit Jericho the oldest city in 
world, and most all I will visit the tomb 
wherQ Jesus;laid. 

■ # . ■. ■ — • 

What helped Grac« revise an initial list to what at least tooked lik/e a 
three paragraph paper isn't at all clear. The first evening of a semester 
is usually hecti'c and tutors are busy trying to get/students jitarted. The 
tutor who read Grace's first version (nay have, asKed for "more detail, or 
suggested divisions, or may just have been impressed by all the informa- 
tion and thus befen encouraging. What is clear is that Grace has notions 
about sentence building and paragraphing vyhich she can use. - 

The second evening, she began to work with Susan, the tutor who was 
to work with her throughout the semester, and it emerged that one of 
Grace's looming obstacles was a flood of thoughts. There were so many 
that she found it hard to get even clo.se to what she wanted to say or to 
follow any one thought. She also had no confidence in herself. Susan 
sugjjesied she do some writing at home, perhaps about the trip to Israel, 
and noted. ' We re going to work toward some security witb organization 

and sentences;^* Grace apparently followed iSusan's suggestion: 

■ ■ • » ' ' 

For five years we been talking 

about y,o\ng to the Holy Land . 
(ivery day 1 would tell my husband I would * 
I Wc^nl to go. oh hoNv 1 want to go. 
1 tell him I going^o remodle the house. 
Re do the yard Buy nie furniture, buy a ♦ 
car. he just laugh, and say you are always 

♦All student work is kept in a folder that also serves as a joint, t^nd open record of the 
senKSter stwork. 1/Ve Use the outside to recordvattendance. to note what the student hopes to 
accomplish, is working on. plans to work on next, hS comment on past work, 1 print some of 
the tutor s folder entries along with GracC s work so that the reader can get a sense of the 
conversations that preceded and followed the writings. 



going to do something. Now when are you 
going to the Holy Land, for ifive years 
we have gone through thisi»riturali 
One Sunday earyler in the yeaV ^ / 
, o 1 was sittin in Church whin the Minister 
said this is your year I dont know who 
. ^ . ' was talking to but 1 felt the message was 

to me, hq^ said God is going to \ 
bless you you will be at)le to do things 
this year you've wanted to do for a 
long time and havent been able to do 
them just ask him for what you want * 
and^start to planning, you dont have to 
know where fhe money is coming from 
just starting to planning » 

Now you understand the Bible say. according 
to (your faith be it unto you) thrst Minister 
dosent know me; some day I hope to nvbti him 
and tell him how I was inspired by his message 
• to get back to the point. 1 went home . 
and q^k my husband if he wanted to go ^ 
with me. he said so you on that kick again 
I sard yes. well when are you going 

1 told him in Oct. of course when , 
' he was in the Army he went to Euroup so he 
t said no if he would stay home and 

take carte of the house I could take my daughter 
but what Viake you think you can go 
what are you going to use for money I said 
the money will be there, when you take that 
first step of faith. : . 

• ' I hav^ wanted to go to school for a long time 

but I work every day I get up in the morning 

at five o clock AM get home.after four PM lifeit 
I just couldnt go to school it Would 
be too hard fon I m now going ^ 
^ to school three evening per week Tues, Wen, Th, 

:* 1 leave work com strait to school 

From 4:30 to 6:30 Tues, Th to Merritt the same day 
from 7:00 to lOiOO sometime I think I meet my self 
half way, 

whcifi I see Road Runner 1 think o1 myself 

my time is really running out. between 

my home Job, classes checking in qn my 

91 year olcf father looking after iwo dogs ^ 
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Tuti^rs Folder entry: ' ^ 

. .;G(^ace wrt>te two pages on c^ciding to go to the Holy Land, and the 
hectic life she> leading now filh work, school, home, and plans to go 

• away. - . - ^ 

She has a nice ear for dialog so I showed her how to use quotation marks, 
Mh in a book and with hci writing. We talked about the look of para- 
graphs: she understands the idea. Sh^ feels like she skips arouncl though, 
that her thoughts go too fast and something comes in later when per- 
hi^s it belonged earlier This perhaps relates to note tiiking~we mighft 

• work on organization. 

What seemed to be happening was that each idea generated another, 
each detail generated another so that Grace had clutter instead of fluency. 
She felt burdened with too much to say and a need to say it all in one 
writing: to narrow, focus, and develop any one idea sufficiently seemed 
Impossible. . . ' 

This was particular|y;true after her return from Israel, where within a 
ten-day period she hail seen, experienced, ^ind thought about much that 
wa,s new and differeftt which we wanted to hear about. But she was 
dwarfed by the niaterial. She felt -and was- out of control. The evening 
she returned after her trip, Susan was ill, and 1 sugj^ested she write her 
a jettet and tell her about the many impressions. The tutor\. absence 
provided a happy acciilent. The letter could touch ^)n much that was hard 
to ordcr and show many kinds of thinking: it gave Grace a familiar form 
arid a, trusted audience. ' 

Dear Susan * . 

we arrived in Israel tues afternoon 
. Oct 1 1. entering into another country is was 
, only natural we had to go through ^ * \ 
cusjorii. so righi*away 
my daughter cMt 1 was haule.d into 
security. 

. . my daughter wliTscared stiff, yonok 
the old saying where ignorent is blist? 
I had no idea what was going on 
^Security in Israie is very tight. » 

Every one we had gotten to know on 
•th4* flight was look on whe the hauled us 
into the Security office. . # » 

the quL^kiion began, ' 

For what did you conie here? . 

Who did you cojtie to see? , . 

^do you know any one here? 



wl^^e you with?. . ' 

Are you Chathlic? 
No I m not Catholic I am Pentecostal, 
eyes cast around the room \yhat i$ that? 

1 just want to visit the Holy Land 
I began to give him all of niy tour 
paker or scequald. I kept shuVing them 
in his hand. . . 

he said oh so many papers to read. 

Now after all this we didnt even open a bag. 
Most of all. At this time I wish to tell you about, 
my mixed emotions about Israel out side ' 
. the Holy City. 

there is a lot of tension between ' 
the Arabs. and Jews. 
I find it very hard to under st^nd 
why the are in const war withe each other 
the Isrealies say the Arabs took their land 
the Arabs say the.:i;srealies took their 
land. I relise the ifias been going on 
for many generation and will go on 
for many more to c:ome. , y ' 

Meriy American J'^wes have migreated 
' in Israel. 

But boathe the Isrealies and Arabes 
give you the impression the wou lik to 
leave the area, they seem to be > 
feed up with politic with fighting 
the will do most any thing to get away. . 
being an out sider looking in 
side you feel like they are in a 
constration camp. 

We visited a tirade school 
very beautiful, the children live 

there children with out parents, or (from bro^n homes| 
or^chi^ren from very large family 
who cant afford to sen^ there children to school. 

Children go to scH8^ol for free up to 
age fourteen (14) there after they have to * 
pay so if the family cant afford send • 
them tp school they dont get an edqucation 
Every^on go into the Arm at the age of eighteen (18) 
.But in the trad school they are 
prepared for a job or college. ' 
; what ever there decision may be 



1 will give you more detail , ■■ ^ 
about the school the the name 
and whe it is supported by and ^ 
jus why 1 feel the way I do about 
meny things you should also know 
abolit the warm friendy side. 
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Tutor's foldeV entry; 

Good return paper. Tension in Israel. Hard to write about something 
, you ve just been through so intensely We talked for awhile. Grace 
will write some paragraph descriptions of the few of the people she ' 
met there who gave her impressions about the tension to end off first 
section. Then we will do a rewrite. Then a paper about the trade 
schools "next chapter." 

There is much materiarhere for many different "papers." '^^o develop 
(he possibilities, the tutor's resppnvse from this point on was almost 
entirely to the information. They first talked about things in the letter 
thut had piqued the interest of her reader; who wanted more detail, more 
information/ Grace mentioned tension; Susan asked to know spfbcifics. 
This triggered conversation. Tension, was conveyed by , people. Again 
Susan ask'i^'d to kni)w specifics. 

The n^t writing gave a great deal of specific information on people 
Grace b;tt'd met, but iuseemed to leave behind the idea ftf tension. lastead, 
there ij^ja beginning generali2at|)n about the difference between men 
and women iii Israel -hidden, almost lost to the readers eye; but there. 
I his wanting again look'ed chaotic, but it did n6tv as we had feared, lead 
CIrace back to the staccatOv sometimes scrambled presentation of facts. 
She worked this second Israel paper (following) through two more versions 
and It became the stepping-stone to a main idea* that surfaced from her 
own experience, became focused and developed. It is all right/she learned, 
to^leave behind a possible topic or idea, even if half started/ no matter 
hoiv prondsing, in ordeV tc> follow another that seems to be establishing 
a strong claim; • t> ; . 

Gnfce^s sec<*)nd Israel paper: 

. 1 became very freendly with any number 
Arabs and Isrealies. 

<m one occasion^shall we call his name Isaac 
i<:.statcd he had ;^ brother in the states he write ' ' 

to him bul useing a.different name, also ^ 
*: he would Tike to marrie a Arab girl but his parents 

dis prov. on another occasion he stated he 



would jus leave to get aWay from it all. 

he also request of my daughter to invite 
* him tojhe States, he expressed the fact he does 

not like the Army, he want to li^e in p'eacei 

his name Jacob, who ask to marrie hitti 

that he rnighi be able to come to the states 

while another well call him John, just 

wanted to talk about the affaires between thd 

Arabs & Isrellies. 

I also met a young lady very friendly 

I ask her for her address she appeared to 

be a little heaseatd to giv"e it to me 
. an i)lder woman spivke up to say you 

have the address at head quarter 
I find meny of the female very 

supercilious and some what a little vindictive. 
. , the male is very out going while the female 

is inclitied to maintanc troudition. ' 

The children are very warm & friendly meny of 

them h'^\e experanced a life out s;de the shelted 

area. 

one evening after a long day of touring Israel my 
daugh4er and I was goirig'out to dinner. 

. we met this hansom young Jsrejalie 
guy about 26 years ofd Shalom! . 
Shalom! we replied as to say hello a beautiful 
evening. My name is Isaac, what i# you name? 
beautiful lady*he aski Pinkie my daughter^ 
staled May I see you to night he ask? 
My daughter said Call me later. 

Are you. Americana? yes my daughter . 
replied. &h I have a brother in the States! 

quite unlack t|ie average young American 
he also wanted to get to know her Mother also 
so later that evening he call, for a visit. 

he had lis in sticthes all evening, 
he wanted to read my daughter palm 
why do you let her have so meny boyfriends? 

You are very unstable he said to Pinkie 
■you must make up you mind. f 
we laughed. _ " 

then he explained to uvhow the young girls 
go to g«t there palms red. ffphi the fortune teller 
and how thby tell thcm all the things ^ 
•he told her you goinfg to live a,(ong time . ^ 



yguliire giving to meet a handsom yoiing man any get ^ 
; married sw^ihey go off . a^^^ / 
' irian^the meet /4nd most of the liipe it turn ouno be ^ 

a greai mistaj^e. . ' ^ - 

♦ • U) make points hejjot of on Religion ^ ' 

''^ arid his parpts. he use to bfe Religiousv ^ ; \ / ♦ ' 

/ byiTiUw l dont kno\%* he stated; 

, about us. /\ Ir-:^ ■■ , ' > 

VVell niy pa^ijnts do.what ever 
ihe'^ab^^^ fhe'punheirUttle 
' barrijlt'on tbejr head any go to the Syngpoguy \; . 
' • ; /they must (hiti^t-god is ^1^3^ ■ • . ' ... 

^ ' mjc vek jis a type of liath tTtey j^a^^ ' ' . _ ^ 'r / 1 
v". to;Cteans^\lheir-^oui/- ./V v'^ ' ' ' ■ ■.♦■■'*•■. p * " - 

y V ' " he was ,s(yjfuflhy and \yq ha^^^uc^i ij good Wrni? » ' * . ^ . ' 
. ■^^:hihk*h'(fe^ft>r / 
■ ■ rjL»all>i.seem tQ k» well rel^ • , 

' % Uilkeci.aboUt meny i\\\x\^ we really didnte\pect him ^ 
. . to talk about*. . ' . . O' ' ' 

In conversation^ (^ace seijrtjed t<) comeback to her gfeperalizaiion about * : 
how diffefeni.the Israeli men are from women, and^his.led Susan not >' 
only to ask for niofe but^cdjo tx) suggest (comparison as a form to deal'with ""^ 
this paflicular'Hidea^ \^ needed to "teach" the form; we , 

needed to^how<}face the^fornv fo ffl her cgntenf, to help her get 'to her 
nKiterialo . - * : ^ » ' - 

After another version of this paper that begins: '' I he mem in Israel out 
going (aggressive), while ihe women are. very reserved and. maintain tradi- 
tion^ tutor and studenf "talkeU an oufHne;\and Grace took ayerything 
home to work on it. She then wrote her final paper on Israel: 

The men is Israel^-portrait aggressiveness i 
* . while the wonien seem more reserved 
and, maintain tradition . V ■ 

• • ^ V ' . , . . ■ 

^ . My daughter Pinkie became very friendly . _ . 
' ' • with any number of young Israeli men « . ' 

and I found I hem lb be very aggi:esSive ' * ' • \ 

^ a>i \<tell as couraceous. \ \ 

^ on ore occasion after visiting wfth a* ^ , ^ » ' • 
' young man name Ijsaac for not wwe thaft • , , 
' an hour'without any remorse he ask her V ^ w 

to becotne* his wife, and asked me for my 
bfe^sing! : • * " . 

^ on ariothjei' occasion wl^il<Sin'eonversation 
with Heim for only^5illort period of time 
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• he assured me of his capability of 'gi ving « 
my daughter a rich a^nd full life, and his \ ^ ^ 

price to me would^e thirty Camlesi/AfthoQ^^ 
1 had no jnsight at as to how t might aboard * • • 
the plane with thirty cumles instead* of one * 
daughter ^ ■ 
' ' The Israeli women are very « 

quiet, & modest and, appear t(^ be inrested 
in Israeli men only they seem*to - ♦ ' 

stay within their own nitch and ' . , ^ 

they feel ^ery. strong about Religious . * 

, traditions they are good home makers 
and maintain traditional customs 

Rachel the Wife of Jagobdied^n . ■ P ' ^ . 
♦ child brrlh, and until this d^y the ^ 
young women with child visit the Tomb | 
of Ruchej they weep, and pray to^o^her 
Rachel that they may birth a normal healthy 

; chili ' ] . 

. The one ouistancling quality seemingly 
possessed both the IS|*aeli men, and women, 
is their proTound honesty and sincerity. 

>' ^ 

.'Version two had a possible topic sentence, which Grace put in lead 
position in version thfee; version four has a topic sentence and conclusion, 
•^and what is between sticks to the focus. Grace had found an idea she 
Wanted, ^pr^^Bably needed,. to develop, and the papers reveal her increasing 
ability t<.) focus and select. This work' was foMowed by a. poem, and from 
that .point on, every one of Grace\s .writings had a clearly announced 
opening, often detailed development, sharpening focus. The process hjfd 
not been easy, but it seemed that once Grace orjfclered, oi)ce «he worked 
out htiirfirst ' fopic sentence*' from her ow;i material and her own need, 
all her subsequent writing had structure (shape). I am wary of generaliza; 
tions, but i^was almost as if she were no longer able not to order. Some- 
thing had been mastered. ♦ • 

The.poem is of interest here.' After the final Israel papej, Susan had 
Suggested '*a character description or a work piece or a holiday piece 
(comparison) perhaps/* Grace^elected to compare, but in a poem. 

"Think Back" 

'Think Back, ^ 

«» 

^ To America in the days of Old • 

When All of Gods Children ' ^ -^j . * 
^ Did they werf} told, ' | ^ ^- 




Back t^thc times when in t*ie schools 
' How we all abided by the geTdcn Rules, 
/ ^ Back, to when we bowed our heads 

To say a prayer, 

, Tq thank pur God for even the 
pirds in the Ain / ' v 

Back to the time, , / 
When the Church was in touch / * • 

And the Preachendidnt use boose '0^-^ 
• Or drugs as a crutch, " v . 

When Homo and Bisexuals > .\ ^ ' 

with shame, would hide » ' 

and now theyVe parading •* • . ^ 
The street-wtth P/ide. , 

; Back upon the Court House Squear. 
' A twenty food decorated three; would be there 

Now the say in Bakersfield town, , . 

"no Christmas orniments on County ground'* 

Back k) the days ' . * • 

They were oh so sweet 
Remember singing, ChristmS^ Carols . 

With out fear in the street? ' ' 

Thinking Back, . % 

, Looking Back, ' , * 

on the mtxmories of my mind 

If only! could turn Back, - ^ • ' ' . 

The 
Sands 

of ' . V. . 

Time. ^ * 0 ' ' 

did Grace choose to write a poem at thi/ point? My guess is that 
Iter the battle shi? had just won, the security of imposed order offered 
klief. And she certainly has order here. Not only does she use the poetic 
lenre and the rhyme, but she wriies long and Coherent sentences in paratlel 
iruciure. The sentences, however, are'almosr without meaning. The 
oem does convey a feeling, but^ it is also a stringing together of cliches, 

Grace lhas shown again that she knows about structures; j^Ae has al^^ 
showr? in the past writings that she absorbs vivid impression, is a keen 
observer, puzzles, ponders, speculates, infers, ^orks out tentati\j generali- 
zatii)i1^ and tests these- that' she has contAnt. But especially, fof the inex- 
pcriottced writer, new content or new th^ht often results in messiness 
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before it yields to of finds its shape-as if r^ady-made shapes generate 
ready-made thougljts.. Grace's task has been to find her content, let'it 
find/take shape, make the shape fit what she is struggling to say. The 
process of writing and the'process of finding are here simultaneous. The 
struggle became pasien and the next two months* work seemed to consoli- 
date her achievements. : 

We always try to work from what students ha^ wri^tten. Noting that the 
poenV Wcvs "about the oldMays, especially about the holiciay season/' 
^ Susan most likely suggested '*a memory piece on a Christmas that she 
renumbers as special. Why was it special? Lo/.v of description/* Grace 
next wrote three pages of childhyod Christmas memories with a great deal 
of vivid detail and not onccliche, but again rather too rambling and all- 
inclusive. Her next Christmas story, however (see below), set in the 
. prcsbnl; has detail, and a beginning, a middle, and a conclusion that not 
only draws together what has come before but also brings it to a new 
lev-cl of understanding and a nevV leycl of abstraction. 

♦ . * • . " 

My Christmas Story 
Its Joys and its borrows 

Christmiis in my family was always filled with glee. 
And as forme, when I grew,up, I lived to see my ^. 
' mother's eyes light up with surprise just as she had rtiade 
mine light up, when I was a young child. 

<. Lwould turn the shopping centers up side 
' down, to find just one little thing I knew my ' 
motber. wante(|« but didn't expect to get. 

I would do anything to make her happy ^ 
because she was my very best frifcnd, and I wanted 
her to knowit, and feel it. k 

I was the year of 19S6 ju^t twenty one 
years ago: she w^inted a toast master, so I ^ 
felt she myst have the best money could buy. , 
on December 21 about 3:3() or 4 o'clocif irt the 
after noon, I took nfy daughter was five months 
old at the time*along with my two nieces who 
were age two and four years old to my mothfef s 
to keep while my jjister &*I Christmas shop. ^ 
1 remember my mother looked very tired, but \ 
she never\:omplained. After ^hopping my sister * 
went by my mother's to pick the childrens up, 
, therefore I didn't see my mc)|her again. 

*0n the follQwing morning 1 tried a number 
of times to reach my mother'by phone, but I * 
J decided she had gone Christmas shopping, since ' 



n\y attempts was to no avail. " , . 

Again along with my sister I wtfnt shopping. 
* V WteV^ame home about 6 o'do6k''tired and very low • 
, in spirit. NJy^niece who was baby sitting for us 
ran out ujj *Ph where have you guys been? dont * 
you know your mother is dead? ^Tledse forbeaven 
^ sa(^e we^are to tired, and sick in side to hear 

*jokes suddenljj shc ran in sjde crying. . .we . - 
knew with out a dpubjl (hen that it was true'.. 
my motben dead. / ' ' . 

I went into complete sh<\ck.' I was ur\^bie * 
^. tir ftice facts. My who^e World had fallon ^part^ 
for me Christmas becan^e a tljing of the pasi, 
; W'ben any one talk I was unable to retain any 

part of their conversation. When I begtm-if^ ' 
, relise what wds happ^nging to me, I called my 
Doctor, and knowing the relationship between 
me, and my mother he was very concerned. 
, rie sat down and talked with me at great 
leinth. It vyas then I began to pull niiy self 
togftiher and face facts. I knew my mother would 
^ ^ .wajit me to go on living. And how wrong it would 
' be for me to inflecf my selfish emotions upon . \ 
my young daughter, who after twenty one years ^ 
is now my best friend just as my mothe|[ was. 
Christmas will never be the same, b^t again 
there is ^ ' 

. glee, ^ 

Joy, . . 
and Happiness 



In the first finished piece of the next semester, "Why J Returned to 
School," Grace seems to integrate a new competence as she talks about 
gaining confidence. She no longer is victim to that flood of thoughts that 
^never let her get near saying anything. This is a flujei^t piece of writing 
that describees, reflects, interprets, analyzes, antfeip^esi it also moyes 
* easily among levels.of abstractions, and that keeps its focus clean 

"Why I Returned to School" 
*. ' " '■ ■ ■ . 

Returning to schobl was an enormous step ' , 

for me; • • 

I ve neVer classified^myself^is a brain, 
but when I entered junior High I was-dotngOl^ ^ 

It wks when my father decided to sell his ^ 
farnu and move to a brand new community* which * 



"cmsfid a Sligh delay in getting setticH in school 
that semester And beffore.the senjigter onde|^;^ 
I ha<J a very ddimaging,experience;With my tejifcher^ 

It was an indep'enjdent school, and every ^ 
bi>dyi but^very bojdy in that school was relatejl 
iff one or anotherr the school 
• and operated bylme family* and we (meaning my 
bfotJtiers and sisters^l^wftre complete outsiders. 

• I AvAs sISjfiffdid of fi(y tipadheir I feli lik^ . . , • 
a little moiise/her lace looked nke^^^ 
•peding, and she had one glass' ^e/aqd I was • 
"ne/er sure if -she wa)i looking at rhe drsQijie one ^ 

^ All day long she stot there with a hair pin . 

through iier skirt switching, and that^lass eye - 
^staring at what hi) o;ie knew. -\ 

If I ask her to explain something to.nleShe. * 
would expose me to the class, and find some way 
to embarrass me. 1 remember going up to her desk 
asking her to explain a simple math problem, and* 
it was simple. Never the less I didii't under stand, 
it. vShe wUited until the next day, and presenfed* 
my proble^i to the whole class. ' t 
ev^ry one laughted so hard it made me feel like 
I didn t have the ability t^ function like the 
othei* members.of thetrlass. \ 

Meny tlme^ I have enrolled in classes, and 
because f*ha.ve a complex aboOt going to schoot . 
1 always drof 'out. ^ 

I made my disecission to return to school * 
after over hearing an ihstructor informing her | 
studants on how x>ne cttn'be effected l?y an 
emotional on set that pccure^in early school 
years. I kept thinking about that conversation, 
and remembering the experience with . my teacher 
eventually L^otienoug*^ courage to . 
proble with her. I really laid it on the line,> ,r ^ 
and left no .stones upturned. 

I am now looking for a solution to my 
pfoblrti. I told her I had a very bad complex, 
and the meny times I attempted to take classes, 
and drop out, the fofmular she gave me seems 
to work quite*well. she adviced me to take one 
class, and no matter tough it get stidk to it 
and dont drop ou.t once "she said you complete 
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*a Class you Vill have accomplish an astablishment ( • ' • 
• oif self satifing condivence in, your self." 

The formular that i.mt?uctor gave me seem ^ 
to really work fbr me, because in p«r^isipating 
in this class, and several other classes, an ■. . • 
entire'new avenue of thou.ghts have operi for nie! « 
. "^ Now I have c;ourage, spuiTk'and guts.* 

I anr upward bound. ... - 

Clos^ *cru<iny of,Grace;'s wj^^during (iie semester reveals tha't .not 
<j>nly esstjy arid paragraph strucW bega'n,:tq. emerge" as she\achieved 
fluency^'but sentence. stxuceure as^welMnitiafly, ^iwcTt^edf^few ct)or- 
diniiting conjunctit>ns^and did not subordrrfSTfeT sentences were often 
thought fragment.s;. punctuation was omitted. For instance: "At this point 
I feel I am jvedged between the rock and the hard place I will be leaving 
the-cla.ss >he first week in Oct my daughter and rav-self will tour Israel 
four fourteen days. 1 am very expited about my tfip time is' rapltly ap-^ 
profkhmg I am looking for^ward to touring the Hbly Land." 

The first Christma.s story, however, includes sentences such as the 
following: • . ' 

My mother raised chicken and guines for laying 
egjjs to .sell and she ^ATouldlhave boxes and boxes 
and boxes of eggs she" kept at a moderate tem- 
. • perature .so they, would keep fre.sh yet not freeze. . *' 

About the end of November ojr the beginning of 
December when the price of eggs would go up, my 

mother would take the eggs itito t.own and sell (J 
them. This is how'she made her money, to pay 
Santa Claus. ^ ' 

* ■ ■ ■ ■. , ■ 

And l^ere are the concluding sentences of the two Christmas writings: ' * 

/ (She ti>kl me I I did not have to get anything { . ' , " 
didn't want to prove anything to my frtends be- 
cause if I had to do that they wer,ent my friends 
anyway they were only lirtle bu.sy bodys. ' 

-And h«w wrong it would be for. me to inflict my 

selfish emotions upon my young daughtef, who 

after twenty'vne y«ars is now my* best friend 

just a.s my mot her was. » '. 

The structure beifame more com'pfex, the paragraphs becamt visible, 
and the whole: piece became less a pastiche and more a controlled, 



i« valid, acceptable, worth saying. Sometimes it is only trust in that first 
audience that let? the inexperienced writer, in turnA begin to trust, the 

validity of that inner voice. ' ,\ . ' 

♦ . • - 

. Doretha helped shew ujr.thrs truth. And she showed us again how com- 
plex structure's (Vfien emerge once ^tUdeilts begin to*#rite fluently. 
• Doretha, al«o a siudeni ifiour Thursday, night clas«..was so shy in the 
•begitining ihal'it was hard to hear wrta\ she said; her eyes wereMsually 
down, and' she ased a, hard-lead' pencil rhat was difficul^^o -read. Asked 

. whu< she hoped to accomplish at the Writitfg Center, .she wrote. "To 
ituprould my writting ability and spelling I really needed (lots help spelling 

• and writting ably to write I sjiould know to spell good! But I have so much 
problems with speiling." 

' She did not seem to have jhe notion^of written sentence and paragraph 
!i(ructure that Grace had brought with'fter (cf. p.3).' Doretha's first writings 
were often very jumbled, with wide j/aps between ideas, between sentences, 
sometimes w\^it\ sentences. Fluency seemed 'far off. Hjere is her very 
first wfitmgc .^ - 

V ■ ■ ^ ■ ; • 

' . Sept 14, 1977 

I Doretha like very much to readed more 
■\ about other people way of living in there 
countries. Because as child grown-up up. I 
Love to readbd »tid studies geograph class. > 

* Because I felt ih4 \ did very good in my V 
' gt?ograph class. Becau.se I know that the place 

that I have reacf about I would problemly never 
visit them. In one of my famlies Life class > 
I rt^ally learned great/deal more about children's 
•education systems. That what I really felted In 
Loye with, as child^hwting living in mixed . ^ . , 

' tielghborhood 1 thmk that what really b^^^ 
■■ ■ my interest m oth^r peoples. I would like 

very much to beyome probation office. Because 
I understand chijidren'ts really well. Because 
grown-up up bring shy I felt Like I did more 

* harm * did good to my self in the educatioa leave 

She next wrote a long, detailed piece about a' childhood friend, Mary, 
another about a higjj sohool friend. Sheila,' and then on^about her recent 
work at Howard Junior High School. 



is valid, acceptable, worth saying. Sometimes it is only trust in that first 
audience that let? the inexperi'enced writer, in turn,\ begin to trust, the 
validity of that inner voice, • ,\ ' 



. Doretha helped shtuv us.thrs truth. And she showed us again how cotti- 

plex structure's ivhen etnerge once ^tuderits begin to'#rite fluently / 
• Doretha, al«o a student ift.our Thursday night clasft. was so shy in the 

4)egitining thai'it was hard to hear wHa\ she sai3; her eyes were Usually 

down, and' she Used a, hard-lead' pencil rhat was difficiil^.to '-read. Asked 
. What she hoped to accomplish at the Writ irtg Center, she wrote. "To 

imprould my writting ability and spelling I really needed (lots help spelling 
' and writting ably to write I sJiouW know to spell good! But I have so much 

problems with spelling." 
' She did not seem to haveihe notioiLof written sentence and paragraph 

s(ructure that Grace had brought with^er (cf. p,3),' Doretha's first writings 

were often veryjumb'led. with wide j/aps between ideas, between sentences. 

sometimes wl^i^n sentences, Fluency seemed 'far off. Hjere is her very 

first writmg; > - • 

■ ' ■ 4 \ 

♦ 

■ Sept 14, 1977 

I Doretha like Very much to readed more 
about other people way of living in there 
countries. Because as child grown-up up. I 
Love to readbd »tid studies ^eograph class. = 
* Because I felt thivl I did very good in my V 
' gt?ograph class. Because I knaw that the place 
that I have reacf about I would problemly never 
visit them. In one of my famlies Life class > 
1 really learned great/deal more abbut children's 
education systems. That what I really felted In 
Love with, as childlhwting living iri mixed ^ , 

neighborhood 1 thtak that what really brought 
• my interest Hi othbr peoples. 1 would like 

very much to beJome probation office. Because 
I understand chi|dren*ts really well. Because 
grown-up up bring shy 1 felt Like I did more / 
' harm, did good tomy self in the educatioa leave 

She next wrote a long, detailed piece about a childhood friend. Mary, 
another about a higf» sohool friend. Sheila, and then on^abouther recent 
work at Howard Junior High School. , 
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I injoyed njyself working with the Ijoys^ and girls. 
This give me opportunity to understand girls, and^ 
boys behavior. Problems growning up. Problems \ 
that thay are having relative with school problems. 
Just thing SchooFin the are that is more important 
, to function ever day Of life. In the area Language, 
.development mathematics reading, and writting 
development. . ' : . 

1 know that 1 have these problams Ui those are. 
. I do no^ want my children to grow up with this 
^ type of handicaps. 

Tl/at wen 1 decide to come back to school to 
over come my handicaps. >y here I vyould be able to 
' ^ hfclp^y childern'ts grow-up^ntelligencco 

Working as campus supervisor give time' to be 

with my family. Give me tlmopportunety. to 
i have time to fixed breakfasifor. my son and 

to'enjoy him beforeihe goes to school. The 

hour is just wonderful give ine opportune help 
f my son with hes homework. 

Spent time talking together* an family what he 

leai^ at school also give me a go back to 

school. Learn to help my-self, and my family; 
^ The niain reason that I Love my job is because 

inijoyed working, with the student^' gives me 

opportune to be home with my ftftnily. ^ 

Conversation between Doretha and Teta (her tutor) was almost always 
about wha^ Doretha was saying or trying to say, getting onto papV what 
Witt left in her head. **You wrote so fast,*' Tet^ would say, "becauVfr you 
were thinkmg so fast that sometimes you left out important wOrds^. So^hat 
did youMntend to say here?'' Or, *'A11 of us who try to 4^rite leave oi 
words sometimes. Now 1 just really don't understand this; How can we 
say it so it will be clearer?" They spent most of their tiAie reading aloud 
and rereading, spelling* words Doretha had skipped or stumbled over 
(words sjuch as **family," "oppbriunity"), occasionally correcting usage- 
or dealing with such matters as quotation marks and apostrophes, but 
chiefly filling in coniie4;iions< wojds, syllables. Th^ emphasis was on cor- 
recting^ and Doretha often rewrote a first, draft. At first, Teta read to 
Doretha while both looked 4t jfhe page. Eventually Doretha began to read 
to Tela, and by then she often recognized her own mistakes or omissions, 
and would stop and say *i left out a word hefe" or "t^ow do you sptU 
*:heavy^?" 
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Cfaps notwithstanding, Doretha soon revealed natural powers of obser- 
vation and understanding. Much of her writing was about her seven-year- 
old son » Savt)rK anj about her own problems in adequately expressing 
her ideas. Although her progress this first semesler was labored and |ier 
attendance sporadic because of transportation and child care problems, 
it does seem that as she herself began to trust the aUtho|ity of her own 
thoughts, she also began tq write, more fi^lly/more specifically, almost 
more loudly. . , . * * 



.Nov, 4,. 1977 

1 like very much to i*servt^ mj^^son. while 
he siuilies hes school work^is watching televisiori 
or jus.i playing. This would give me a chance 
to study he behavior patterns. Tanvinierested 
at the different ways his body changes when 
Savori is siuding. His body turns and twists 
constantly. Then all at once he will jump up 
and run over to me, saying, "Mofi, can I have 
sonic ice cream and glass of m;ilkr Then Savori 
will walked away laughing to him self or just 
smiling. Then he will reply 'Thank you Mom...." 



' ■ ■ ■ • . Nov. 16; 1977 ' 

■ I 

I cannot remember the exact day when Savori 
father asked me. if could SiiioK^ haveThe}>e, 
. playing cards that is aver hes hifme. . 

! ' 1 * * 

. I thoughtiibout it for server;ul daysv - i \.. 

Before rciured h^answeai-^^^heVeaspn that 
I thVought about it first, Kt>i/ought it will ^ v 
be a bad image for Savori^jdr give him bad v 
influence toward gambling. But those cards- 
turn out to be exceHend education^tools and ■ 
trainning fcqutpments for Savori. 

lb learn, for esample given Savori * 
oppoctunity to learn to recognize numbers, x 
Also develop his mind toward cq^centratiofi. ' 
In the games that Savori and I plays. SaVori 
will be involved learnijig how to add and subtractj 
numbers. Savori Avill be thinking how TVfixc)\ fun ' 
Its* to to be playing )vith these cards. He * ! 

want know that hes learnii^ math. , | 



Jan4, 1977 

\ ■ . 

I were at home in the kitchen; part of the house 
* I setting at the kitchen tabk. ... I said ta 

myself I don't want 5avori to failt in Life. * ^ * 

Because I warn him to grown-iip be successful 

pers^an in Life^ I want him to be proud of him 

self. Because don't want hinj to have prbblairis 
^ . that I an'h^vingln School.^Pefsonly I fetl < 

that I iui force Savori tahaiy. He would set • 
^ ^ there at and say to ife "^ou allw^ pi^lcing on me , 

and starj cryinj*. Then I will feel tny-self :^ * ^ 

g^ing veVy mad ^t myself. Because don't' 

want him to be like me having all the problams. 

Then I will explan to him that peoples make fun 

"of peoples who are 'riot smart. Then I will 

reply you can stop worl^ing. go watch your * • , 

pictures. Fior working so hard you can have some. , 

ice crea'm or chocolate milk to drink. 

V- • ■ > 

I include the next two pieces, not because they illustrate ahy marked 
iiprovement. but because they show such insight mto the writing process. 

■ . ' ■ Nov. 16, 1977 

» ■ ■ . 

I am feeling v,ery sad about my writting. 

Because I really want to learn how to become ^^ ' 

gt)od wrjtt^. I am very shamed of my writting 

l?ecause I am constantly leaving but ^ords apd ' 

also miss spelling. . . . One of the big probl'am ' 

is that I get very nerveless went I an writting. 

I^ut you know or I an going to be telling my-self 

try more to relax. I will not make as many mis 

takes in my writing. . - 

. . V Jan. 18, 1978 * 

...But I refuse to give up. I know I have 
chahg some of my daily projjram to continue 
impRvving my-self throughii writing and reading. 
I am^reading more and also wriUng more: I can 
see the change in my writing and reading. Its 
also helping me with my spelling for example 
in my criminalogy class. Before it were very 
hard on me to rea^ding my own writing tt^j^rials. 

Bjut now in my criminalogy class. I an 
able to take better writing notes also I find 




mj^Setfspading over my writing materials more^, - . > ' • - 
thatisjj£{<>re.»l am also trainning mfy self not 
to rush myself when I am i^riting; try more to > 
reflect on my ideas. 

* • 't . 

> ^ \ • . ■■ « ^ • 
On her entry sheet the nejft semester. Doretha' wrote. "I want to ac- 
complish to be;jible to set down and-.write a good english-'papers without 
leaving out lots of words." She and Teta.read aloud. together, now alsp 
paying attention to sentence ana paragraph breaks-, using Doretha\ Voice 
as a gauge. The natural breaks were often there, so Tela \^ouId ask; "Do 
you think this is a different idea or a different subject'Mryour mother 
doing something different here?" Then, "If you think it's different, skip^ 
a hne and indent. Now that's a «ign that lets your reader, kndw you're 
shifling;' Doretha caught on' to th& idea wjthin one evorrifg. although-jt 
took her considerably longer to apply it successfully. 

Following is the initial draft of the first paper she wrote the second 
semester: *.. 



-Tonight I iim going to write about my mother 
I can remember her when child'growing up. I was 
6 to the'oldest^ child out of 9 childi^ent.' In 
Pittsburg. -California where I grew up. The type, 
of whether i*i Pitts'BpVg. Is very wind and cold. 
When i| rain in^ittsburg it cains very hard type . 
of raih. coum r«jnieniiber that ^ur mother would 
walk to.' , . ; ' . • 
' Met US' at schcw^ with*ne<S^paper hats that she 
had made for m/ and my two twins sister and brother. 

. .Also earring ct^t in a hand. Our mother had. to 
figtit her way tjrow the heavy rain also large 
passing trucksilThat came i^tr the freeway. 
Because of theVain we could not used the field 
to ^> to .schoof Because of the mud. Our mother 
would tell ys Jat to be very carefull going to 
school. pecaiCe we had to face the large trucks 

. that Came outjthe freeway. •' • 

My sistefeflestine. Ernestine, and Scipio. went 
to school together When we would see the Large 
trucks, we Would all stop, together Where we 

' could support each other and kept our balance; 
Because of havetiy rains and win^,- sometime 

^ the force would move our snrall bodies. After v'e 
reached home, all us would used the back 
doyr to the Jhome. Because there wefe.no sidewalk, 
we had 'to keept in our mind how our mother. Had 



taught us bow |o walk down the mud street. 
Withoat bring in to the house. All four S^us 
would stand on the back porch and take off our 
clothes, and hangle them on the cli^>ths liilf^ 
that our mother made to. keept us frofti bringing * ^ 
% in our weat uloths into the house. * 

Our mother woiild have us a change of cloths . 
to wear. • r ^ _ 

Mother would have some hot chocolate on the v 
stove and sandwichs on tables. # c- - 

1 could rememb^^r how good hot chocolate tasted, 
We yvould drink some time ivip three cup hot 
chocolate alsi^ sandwicks, Ajter wa complete 
eating sandwichs, drinking chocolate; Mi^ther 
would tell one of the oldest childrfcnt help us 
. with our honje work. Then she would tell u?^ 
going and clean-up our bedroom and pick up papers 
outside. After doing what. Mother had said, we 
V would set down ort the porch, an^wilit for the ' . 

fest of our bri>thers and sisters to come. We 
could see the School bus from the porch. 

Because we were glade to see; them. Mother 
woukigive all us a kiss ask us what we di^ in 

.. " Schg|*.\ t ^ ^-^ . 

The periods are ()4ten in the wrong place; so are some of the paragraph 
starts. But starting Vith The type of whether in Pittsburg * (line four), 
Dorctha has most of the words, ideas, and' syllables" on tfie paper. She k 

• ■ also writing complex sefltences, however mispu'nctuatjJiif The error now 

is no hn^ii^r structural: it is mechanical. She needs to learn not to ir\terrupt 
her own thoughts, tt) hear her own phrasing; to become more familiar 
with the function of the newly learned period and comnra. But her initially 
disconnected word groups have by now become sentence, patterns, ^d 
^ these she seems to have taught herself.* ' t , : 

^ Aft^er a paper about her brother and. father— which wtas paragraphed— 

• came this: ■ • 



No Cry for Help 

As a child growing up l injoyed watching. 
My mother fixyig breakfast or cleaning uf) the 
house. • 
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•Such learning is probably no more (and no less) than. the learners bringing to usq in her 
writing structua*s that she had gradually learned unawares. Why this began tp happen, 
• finally, for DcjTetHa is acentral question, but one much larger than the scope of these pages. 
T|e support she felt (p write what she had to say ^nd the assurance that writing is.to be ^ead* 
'(by a live reader) undoubtedly helped. #' 



I think 1 was abbut 9 or 10 years old when. 
Something happened our mother All at once she 
^ became very sicW, very weak in both of her legs. 

My father believe it was due to the* way she . 
had been balancing her meals. Hi pxplttined to 
her that ^ork was the cause of her conditiotv 
My father did not want us to mention ou#Wother 
condition because he felt tha^he would re^Hy 
' upseVher even more. Dad explained to us that 
we should go alonjj with our diaily llctivities. 

"Don't worry your Motheit 

Try to extra good children." he said. / 
As 1 can remember Hhis start w>en my two sister's 
and one. brother were In high School. Linda and 
Bruictl were \n Junior jiigh School, 

Nature Ceiestine. Ernestine and myself were 
In Elementary School. 

What happened to our Mother all at ojice? 
Her^ leg became paralyzed. My .sister's and 
brother never did see or hear our Mother cry or 
complain about her condition 4jr feel sorry for 
herself. - . ^ 

1 W(i)uld stand there in^the^kitchen with my 
thumb in my mouth, watching my Mothe^ drag her 
body through <he kitcHen frying dinner. Pulling 
and pushing her self f inall/make it standing 
^on her knees to cook washing dishes. Ou^ 
Mother went on with her daijy aciive washing, 
or Ironing our clothes, . I ^ ^ 

"Our father explained to us. Let you're 
Mother, work as she did before because it makes ' 
her to ^eej Ukashe is still |in important 
member jn the^a ty^ily she is still a woman; and 
a mother?^" I ' >^ 

I can rememj)er my-self looking at our Mother 
^ with tear itvmy eye^ saying God please help my 
MiUjt(ieV to get better. 

I don't remember hoV^ long it took our moth^ 
to get better. 

I personlly fcel;that my Mother got better 
because.. ^ ' < ' » \ ^ 

^ We in the family made her feel imjJCjrtant ^ 
to he^jself and us. We did not ma|eAer feef 
like she 'was a handicapped person. And blessing 
from God* 

u " \ 2a - ( . 




If we overk)bk the misspellings and mispunctuations, and the occasional 
omitted word or connective, we see a piece of writing that has a clear 
' theme, sticks to it, develops it^with telling details and in a strong voice. 
We alsiHin(i complexity of thought and sentence. Take, for exanlple, the 
following: ^ * 

I would stand there in the kitchen with my thumb in rtiy 
mijuth. \yatclfing my Mother drag her body through the kitchen 
frying dinner, pulling and pushing herself ,lin^ly make it standing 
on heir knees to cook [and | washing dishes/^ 

Verbs create in^gery, phrases are movingly vivid ("standing on her knees"), 

and the sentence itself is a model of Christensen^ generative structure * v 

.. . . ■ . ^ 

Her conclusion, 

I 'personally feel that my mother got 
better because we in the family made her feel 
. iniportant'to herself and us. We did not make, 

her feel like ^he w<js a handicapped person. . \ 

And I becausi of a | blessing from God. 

is porhaps nor necessary for the effect of tMs piece; Doretha has managed* 
to show so vividly that she now need not comment to make her pbint. But 
these concluding sentences are necessary for Dofeiha, the en\erging 
writer becjiiuse she here taH|JK the memory she 'has just described so 
effectively to a new level of^tIection,% new level of abstraction, a new 
distance. ^ ^ 

- Tfiis is a giant step from her first writings. She to^ has aVay yet to go— 
not only fn|iTiechanics, but (similar to C race) in being able to write eta 
strongly outside of her own context. By tliis I mean that if Doretha^ were 
given a topic or idea that did not evolve naturally from her own experience 

Jwhcther this is a memory or an intellectural experience), she would, I 
suspect, find it much tHovG difficult to bring her own experience to bear 
on it, to 'make it her own'' by seeing how it fits into what she already 
knows or hoNv it tests what she already knows. 
But that is, in a way, the, point of these pages. Dorelha doesn't yet know 

• wh(U she knows or thai she knpws. By encouraging the inexperienced 
writer to wnt<| more, and with appropriate response from a trusted reader, 
we are encouraging thp emerging wfiter to discover not only what he/she 
has to say/ buj^, -also to discover that he/she has mote ways of spying, and 
thinking about things than we "knew or suspected. 
Experience in the doing leads to competence; competence leads to 



. •Francjs Chpstcnscn, Chapter \/hfote.s Toward a Nfw Rhetoric: Six Essays for Teachers, 
Mew York: Harper & Row. I%7/- . ^ . 



confidence, i^nd this proj?i^sion becomes the base .for further work. We 
atejOiowing the inexperienced writer not how to construct a sentence or a 
tifcsis. but that he/she dofcs. indeed, construct sentences and theses 
'?*Whenit rains in, Pittsburg, it rains a very hard type^of rain. I can femem- 
?er that our Mother wo,uld walk to meet us'at school' with newspaper hats 
that she had made for me and my^^two twin sisters and brother" or "The 
men in IsratM portrait aggressiveness while the women s6em more reserved 
and maintain tradition"). The question at this point Is^ not "What is a 
sentence (or verb, or.fragment. oc topic sentence, or thesis)?" -except* as 
an appropriate aside to describe or riartit what Is there. Tlje point is to 
create or generate the context that permits sentences to emerge. Sentences 
do^not emerge when divorced from meaning and need-rthe need to 
convey to somei)ne else, the qeed to make sense for oneself. And since ' 
most mexperienced writers often do not know that. they have Anything 
worth saying to begin with, a readerAutor/teacher must know how to asR 
questions meant to elicit from the writer what he/she ha.s to^ay, what 
needKJo be clatified.' what, is worth tellinijjHow are Israeli men diffei-ent 
from the women? How was goiog to ^tliwMdifferent for you th^in it is for 
Savon?). Tiien. when words and sentences that carry the new^writer's 
njcanmg emerge, this increased e^ise 'o/ten freei complexity- both, of 
thought and of structure- so that Grace can now say on paper thoughts 
-as ctMiiplex as these: "And how wrong it would be for. me to inflict my 
sdfi.sh emotii^ns upon my young daughter, who after twenty one years is 
now my best friend just as my mother was." What needs "tearhyig" finally 
becomes clear. At this poiit. what students don't know and h^ed to know 
nuiy be iSonveniions- where to put capitals, the use of the apdstrophe. 
word endings. Now instruction takes place within the context of t^e stu- " 
dent's writmg: the need creates the opportunity..^ 

When and how to teach grammar is- another question. We all know-how 
very useful and time-saving U is to«hare the basic voca>)ulary that describes 
how language works, to know about such things as verbs and subjects and* 
their relationships. A^d although if has been pretty well est^^ishgd that 
tfys kmd of knowledge doesn't actually help the writing process, it provides 
a usefuraistance. a way k) talk about writing: it leads to editorial control. ' 
If a student comes equipped with ruleJ and vocabulary, and is e^gpr to 
test these or get what he/she is writing "just right." fine. A good rule of 
thumb-is to start where li student is. Uut grammar it^struction shouldn't 
be confused with writing. instruction^The appeal is to' two different modes 
of thought. At this point. Doretha does not need form to generate content 
or meaning. Given thcreal limitations of iin\e. to interrupt her momentum 
now with ft)rmal grammar instruction would shift the focus from fluency 
(what you want ttisay) to correctness (how you should1)e saying it), Would- 
be teaching the etlitt)r before the composer has emerged. ~ 

Yet most of the time Doretha and Teta had to work together, they spent 
oh correcting. .What seems to be a paradox here, really isn't. Teta's first 



resp^mse U) Dorethas writing was always U) the contenh But since the 
page was sufficiently jumbled that Doretha herself could iiot read back 
or interpret whaf she had^ written, it made it harder to go' on or to reflect 
«n what she had«just described. To achieve fluency was to unjumble what 
was on the paper, so Tela and Doretha worked on reading and re-reading, 
filling in letters, syllables, words, detail^*, finding sentence endings, 
marking misspeUcd words, making spelling lists, Mastering mechanics can 
^be £( plcasui^blc sign of progress, both for studeoit ant! teacheV, What 
made all that fruitful was a shared basic assumptk)n — shared by all three 

M of us, and by everyonu else in that room -that the editing and correcting 
and' ^teaching" were ia the service of fluency, of making what Doretha 
wanted to say clearer, easier for her, ^ • * 

1 think we like to assume that thiji is always the case when we teach 
"skills;\>r even patterns, but it isn*t, Skill teaching and practice seem to 
take on an independent life of their own, often far, far. away from writing 
to say something. Thus, for inexperienced writers, w^ting usually means 
getting it right, wiih^u> notion of what that **it" refers to. Put differently, 
inexperiehced writ.ers assume writing to be good when it's correct, regiird- 
less of'what insighl, understanding, or idea nia5^ be hidden behind the 
incorrectness. ' ♦ 

Huey showe.U me this most forcefully. He also underscored what the 
.work of (irace and Doretha had been indicating--that ,shape, at this 
point, js nujst oftert a natural consequence of content, that fluency 
generates aad governs shape. In the course of twenty evenings spread over, 
t|'n months, his writing moved twelve lin^es, usually irnparagraphed, 
wo over forty lines, often paragraphed. Most surprising, however, was that 

^his writing mouecl through , so many "rhetorical classifica<ions*'-descrip- 
tivc, narr;\^live. explanatory, argumentative -^although none of these had 
» been taught or discussed. 



Hitey is a thoughtful and intelligent man in his mid-thirties who read 
very poorly and could not spell. For the first two periods, he came and sat 
glued to the dictionary, rarely squeezing out more than five lines an hour. 
We then set down ground rules. He was not to worry about misspelled 
words, a hard dehiand for .someone who h«s never written becau^of 
spelling. I How hard it is to permit oneself to make'an error gave me some 
clues as to how relentlessly we teachers focus on error.) He was to make a 
try at whatever Word was iti hrs head and not avoid or evade or regroup 
to get to a word more fjimiliar; or,be(ter still, he was to itsk me, a neighbor, 
• a tutor, anybody, or jufit skip the word* He was to avoid the dictionary, a 
lime-consuming hunt th 'M made it almost impossible to keep any idea, any 
flow of thoughts go|ng. In other words, his effort wa.s to go into getting 
down on paper whatever he wanted >o say (fluency). When he finished 



I 



Writing, my firsUiUik was to read hack to him what he had written,. After 
reading, and after we talked about it as much as we could-and this was 
t^^ver'very long, for when he finished writing on the paper he was finished 
with what he was saying -we worked on spel[ing and spelling principles, 
always, of course^ using the words in his writing. . 

i think for Huey, 'writing" af first meant penmanship and orthography 
only; then "writing" also began to. mean writing his ideas. At first, he was 
inevitably pleased thiit someone else coul«( decipfier his words. That 
sonlieone else could decipher his words and understand what he was saying 
seemed doubly pleasir\g^and probably helped connect the two mearfings 
of "writing;\and helped put spelling in the service of meaning, Once he 
started writing more or less fearlessly, he (like Doretha) was neyer at a 
loks aly>ut what to write/ ' * , 

^ None of his writing went beyond a ffrst draft ^nctl never asked for a 
revision .Time was very limited. He had a particularly difficult boss who 
often made it impossible for him to ge| to class; several of his writings 
deal with that troubling situation at work. He had family responsibilities. 
He was sick for a while, as were other members of his family. To get his 
words down on paper was becoming important fo him, and working on 
spelling took what available time there was. His writing included the 
following;: 

* .. 

A process paper; I am a detailman, a detailman is 

one how can take a old car and make | 
^ ' ^ it look like new. To start the job, 

you most degrease engine, we use a 
chenacal call RSlO we mix it whit 
^ solvent, and thin steam it of^, then 

■ dry the engine whit a blow gun, thih 

^ ni\ you paint it agd dreas it.... 

A character description: My grandfartl/worked in a sawmill I 

' nevery new mi ^ady so my grand farth 
tuck his placej He is a good old man 
and1 loVe him as a son coulmove , 
his farth. He is a very relegges man ' 
he gos to church every Sunday. 1 can 
- remaber on sunday how we would havje 
^ to run to keep up with him, man he 
could walk and we had to keep up 
, with him,.,, • 

I ■ ^- • 

A. 

Thesis-development papers: The*Yankee was a good tefne bu( th * 

dodgea ijf a'better teme, because 
the^r had the hitter/ 



An explanatv)ry essay: 



An argument; 



Jackson is a good ball player, but 
to mc he is not worth the money they 
are paing him. 



^ I would like to talk abotit Ale and ' 
'Spanks. 1 know it was a good fite, 
*But Ale yvanted to lose a fight so he 
can be the first hadve wate to reclame 
the titold 3 time.... 

■* t. . 

1 would like to toll about Chinese 
ilinar calendar. The Chinese have a 
dirfferent horoscope than the one we 
use. This year is the year of the 
horse, upon whjch I was born. ... 

■ ' ■ ■ # 

f would Hke to know what markw » / -^f- 
employer thinks he can own a person 
just because that person works fcfr 
him. It is a shame to see a man get 
huemillyadid just because the auner 
thinks that because he pays him a 
sallare he can do anything he want, 
to ihm man.... • 



A rcbHttal; 



A poem (although myi 
set up as a poem): 



It's a bad thing when a black man 
got to vSteal from blacks in order to 
I live just because he can't find a job. 
I know you say that's not true, but in 
most casCvS for blacks it is — 

I like to spik that well and true, 
>^atTd whin you can't spik that know 
go^d for y(\u. Someone sad.shete up 
My frind and have a setQ.Oh know my 
frind I want to spik, because ^ 
ricmunocatron is good for you. So 
*tall the world about your^dream. . • • 



0^ 



tfae^ wrote spverit perV(i)nal experience papers, including a narrative 
of places. seen arid .Jobs hibld^n the army, an implied comparlsbn^etwelen 
country ^uful cityjliying, ah account of a trip to Reno, and a childhood 
memory pit^e about Thankigivihg. Sonje writings were more developed 
than Others* soltne were rambling or sk^ytchy, but he always found a basic 
form iippropifl^tc ,to the i^teritfo^ ^ 

' MuqK <Jf Hucy'^!i non-writing <iiiie was devoted to spelling because that 



was theobstacle that ke|« him from transcribing what was in his head onto 
paper. An interesting difference between Huey and Grace is that Qrace 
was stopped when she tried to approach her material, to focus and 
select, while Huey waS stopped from transcribing the words in 'his head 
onto paper. The minute Grj>ce began, she felt flodded. Muckof her tutor's 
function was to help her find some way into that mass of material that 
/«tWuy»^jeemed so ready to burst forth, and help bring that flood into more 
manageii^ verbal rivulets^ey, however, was never at a loss for shape, 
so .much (>f-fl»i^4«ncttetf^as helping the'process of transcription which, 
in his case, we caljed s|)elling. 



The v/ork I shtnv, hete is not only possible in a W<ting tenter' with, 
tutors, although to fill the function of the first responsive reader is more 
difficult in a traditional classroom. But where the ratio of students to 
teacher is prohibitively high, one-can show that reading means tvanting to 
understand (no easy task!) and students can help assume that function for 
each other and so become phrt of the process. They often make excellent 
first readers and a real audience other than the teacher/authority is 
immensely useful. It reaffirms that writing is to be read. It may also help 
student readers become better writers- since it's often so much easier to 
sec what is missing in someone else's than what is missing in ^e's own. 

Just beginning each d4y with- a teti-minute writing, one which gets read 
and responded to by teacher, or classmate! s). is useful because il leads 
inexperienced wrUers back to their own language, their own voice, their 
*)wn expertfence and thoughts, and legitimizes ^thesCv It also affirms that 
writinu means finding ideas and transcribing what the writer has to say 
onto ilper. What the writer has to say is within his/her experience. 
• whether this is lived experience (memory), perceptual experience (what I 
s«;e/hear/feel now), reflective experience (what this meant). -intellectual 
experience (what I think in response t<v or what I think should be), or 
speculative experience (what seems possible, probable, questionable). The 
daily ten minute writing, written to be shared, links the I to theVords 
on the paper. It hel^ establish that writing is a process, not a sudden- 
miracle. ' ' ' 

In the i^iew presented here, writing makes inner experience known by 
translating it into words a^ thusj)utting it outside one's self. But perhaps 
even more important for stidents who have academic hopes and ambitions, 
it makes outer experience \nown by filtering it through* tHe mind's eye' 
and I. thus letting it ftg known. A major obstacle for so many students I > 
teach 1s that when they study (from aMecture or a book), when they take 
on jdeas that come from outside themselves.^ ftcy by-pass thd" connection 
to* their own .understanding, as if something can be known without ah 
active knower. It's Hard to think, especially about ncwidew, in someote 



else's language, voice; experience. Genuine fluency generates arid opens 
unlaccess t(vthought. ' . • ^ 

This is true for more. experienced writers as well, although then. the. 
interrelationship between what 1 call fluency and shape, the question of 
what generates what and when, is more complex. But it is especially true 
for inexperienced writers who need to be shown, more than anything else, 
how lA connect ^ir own thoughts i6 their own words on papen For this 
lo^fiappen they need readers, real Anxl alive, who will respond to the 
**what" instead of the ' how.'' Their most frequent experience with their 
occasional writing has been a brief judgment, usually negative. But judb 
ment. good or bad. correct or incorrect, is out of place here. At this poiftt, 
an idea isn't correct ^r incorrect: it's clear or unclear. It seems important 
that we relinquish, if only momentarily, our judicial red pen§ and become 
question askerp. that we teach our students to become question askers for 
each other and for themselves, and so relate" the writing process to the 
' pr4)^ess of discovery. . ■ 

Most inexperienjetf writers cannot Compose and edit at the same time. 
The editor (later tfle devil's advocate) stands between the piece of paper 
and an audience: as need arises, sometimes immediately, we may teach the, 
emerging editor. But the respopsive teacher/reader should firsj stand on 
the writer's side, wc^rk with the emerging composer, *^he emerging inquirer. 
To teach the editor his trade before the composer has emerged with any 
kind of assurance or authority is to confuse the product with the prt)cess. 
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